
 

 

 

 

 

 

 

 

 

 

 

 

 

INTERNATIONAL JOURNAL OF LAW, EDUCATION, 
SOCIAL AND SPORTS STUDIES  

(IJLESS) 
A Peer Reviewed and Refereed Journal 

DOI: 10.33329/ijless.10.4 

http://ijless.kypublications.com/  

ISSN: 2455-0418 (Print), 2394-9724 (online) 

2023©KY PUBLICATIONS, INDIA 

www.kypublications.com 

 

Editor-in-Chief     

Dr M BOSU BABU    

(Education-Sports-Social Studies)  

 

Editor-in-Chief  

DONIPATI BABJI 

(Law) 

 

 

 

 

©KY PUBLICATIONS 

  

Email:editorijless@gmail.com                                                            Volume: 10, Issue 4, 2023 (Oct-Dec) 

 

http://ijless.kypublications.com/
http://ijless.kypublications.com/
http://www.kypublications.com/


Int. J. Law. Edu. Social.& Sports.Studies  Vol.10. Issue.4. 2023   ISSN:2455-0418(P), 2394-9724 (O) 

   59 

 
Dr. Kambhampati Rajesh 

International Journal of Law, Education, Social and Sports Studies (IJLESS) 

Volume: 10, Issue 4, 2023 (Oct-Dec) 

ISSN: 2455-0418 (Print), 2394-9724 (online) 

Research Article 

 
Macaulay’s “Minutes on English Education” (1835): A Critical Examination 

of Colonial Knowledge, Language Policy, and Cultural Imperialism 
 

Dr. Kambhampati Rajesh 
Associate Professor, Department of English,  

Central University of Jammu, Jammu, Jammu & Kashmir, India 
 

DOI: 10.33329/ijless.10.4.59

   

ABSTRACT 

Thomas Babington Macaulay’s “Minutes on English Education” (1835) 

represents one of the most decisive policy documents in the intellectual 

colonization of India. Drafted as a proposal to Lord William Bentinck, the 

Minutes recommended replacing traditional Indian education with English-

based instruction. While presented as an educational reform, the document 

reveals a deeper colonial strategy: the creation of a class of intermediaries 

who would serve British administrative interests. Macaulay asserted that a 

“single shelf of a good European library [was] worth the whole native 

literature of India and Arabia,” and argued for the formation of Indians who 

would be “English in taste, in opinions, in morals, and in intellect.” This 

article argues that the Minutes acted as an instrument of cultural imperialism 

and epistemic domination, reducing indigenous knowledge to 

insignificance and introducing English as the language of power, governance, 

and modernity. Drawing on postcolonial theorists including Edward Said, 

Ngũgĩ wa Thiong’o, Antonio Gramsci, and Gayatri Spivak, the article shows 

how Macaulay’s policy institutionalized cultural inferiority, linguistic 

alienation, and class stratification. The long-term effects of the Minutes 

endure in contemporary India, where English continues to signify social 

privilege and upward mobility. Thus, Macaulay’s document must be read not 

as education policy, but as a foundational text of colonial domination that 

reshaped Indian identity and cultural consciousness. 

Keywords: Macaulay; Minutes on English Education; colonial education 

policy; cultural imperialism; linguistic hegemony; epistemic domination; 

English education in India; postcolonial theory; class formation; identity and 

power. 

 

1. Introduction 

Macaulay’s “Minutes on English Education,” presented on February 2, 1835, marks a defining 

moment in colonial educational history. Prior to this document, the East India Company largely 

refrained from reshaping indigenous learning systems. Education in India was conducted through 

traditional institutions such as pathshalas, gurukulas, and madrasas, with instruction delivered in 
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Sanskrit, Persian, Arabic, and various regional languages. Native knowledge traditions flourished in 

fields such as philosophy, astronomy, mathematics, medicine, logic, and grammar. However, with the 

consolidation of British power in the early nineteenth century, colonial administration shifted from 

economic extraction to cultural domination. Education became the British Empire’s most efficient tool 

for securing ideological control. 

 The central argument of Macaulay’s Minutes was that the primary purpose of colonial 

education was not universal literacy, but the creation of a new ruling class — Indians trained to serve 

the British Empire. Macaulay openly declared that British-funded education should produce “a class 

of persons Indian in blood and colour, but English in taste, in opinions, in morals, and in intellect.” This 

sentence alone reveals the deeper colonial objective behind the Minutes: the systematic construction of 

a cultural hierarchy in which English knowledge was elevated as superior and Indian knowledge 

rendered obsolete. 

 Thus, the present article argues that Macaulay’s Minutes were not an educational reform, but 

a political instrument designed to further British imperial control through linguistic manipulation and 

epistemic violence. Education became a means of restructuring the Indian mind to internalize colonial 

values. By dismissing Indian intellectual traditions, Macaulay institutionalized cultural inferiority and 

linguistic dependency. This paper examines the Minutes through historical, ideological, and 

postcolonial lenses, demonstrating how language was used to secure cultural dominance. 

2. Historical and Cultural Context 

 To understand the significance of the Minutes, it is necessary to examine the ideological climate 

in which they emerged. Throughout the early nineteenth century, British administrators debated 

whether education in India should promote traditional learning or European knowledge. Orientalist 

administrators such as William Jones and H. T. Prinsep believed in supporting Sanskrit and Persian 

scholarship, and their influence led to the establishment of institutions such as the Calcutta Madrasa 

(1781) and the Sanskrit College at Benaras (1791). These administrators argued that teaching Indians in 

their own languages was respectful and pragmatic. 

 Macaulay represented the opposing faction, known as the Anglicists, who believed in 

imposing English as the medium of instruction. His Minutes reveal not just a preference for English, 

but a profound contempt for Indian knowledge systems. In one of the most infamous sentences in 

colonial educational history, Macaulay writes: 

“A single shelf of a good European library was worth the whole native literature of India and 

Arabia.”(“Minutes,” 1835) 

This assertion demonstrates an ideological dismissal of centuries of Indian intellectual tradition. 

Macaulay openly admitted that he was unqualified to judge Indian literature because he did not know 

Sanskrit or Arabic. Nevertheless, he asserted superiority on the basis of Western epistemology, stating: 

“I have no knowledge of either Sanskrit or Arabic.” 

(“Minutes,” 1835) 

Despite acknowledging his ignorance, he proceeded to make sweeping judgments about the 

“worthlessness” of Indian texts. Indian literature, philosophy, and sciences were dismissed not because 

they were intrinsically inferior, but because recognizing their value would undermine the colonial 

claim to civilizational superiority. 

Macaulay’s language policy was therefore part of a deeper strategy: to destroy the cultural 

self-confidence of the colonized. By declaring Indian knowledge backward, British knowledge 

became the sole model of modernity and rationality. The decision culminated in the English Education 

Act of 1835, which redirected state resources exclusively toward English instruction.Thus, Macaulay’s 
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Minutes mark the beginning of a systematic process of erasing indigenous intellectual authority and 

replacing it with Western epistemology. The disruption of Indian education was not accidental — it 

was calculated. 

3. Critical Analysis of Macaulay’s Minutes: The Politics of Language and Knowledge Control 

 Macaulay’s Minutes on English Education presents itself as an educational policy, but a closer 

reading reveals that it is fundamentally a political document rooted in cultural domination. Education, 

for Macaulay, was not an instrument for intellectual empowerment; it was a colonial technology of 

control. The document’s rhetoric systematically constructs English as the language of reason, progress, 

and modernity, while simultaneously degrading Indian languages and knowledge systems as 

unscientific and uncivilized. This section critically examines how Macaulay manipulates language, 

logic, and authority in order to achieve ideological objectives. 

 Macaulay begins the Minutes with a sweeping assertion of Indian intellectual inferiority. He 

dismisses native intellectual traditions with unparalleled arrogance, stating: 

“A single shelf of a good European library was worth the whole native literature of India and 

Arabia.” (Macaulay, “Minutes on Indian Education,” 1835) 

This sentence operates on multiple levels. First, it privileges the Western canon as the only legitimate 

repository of knowledge. Second, it implies that intellectual value is measurable and hierarchical, a 

concept foreign to non-European epistemologies which valued philosophical depth over material 

accumulation. Third, it establishes a binary: Europe represents rationality and progress; India 

represents ignorance and backwardness. The rhetorical strategy here is not to argue through 

comparison, but to establish domination by ridicule. 

Equally revealing is how Macaulay discredits Indian languages. He insists that Indian 

vernaculars are “poor and rude,” and declares: 

“We must at present do our best to form a class of persons Indian in blood and colour, but 

English in taste, in opinions, in morals and in intellect.” (Macaulay, “Minutes,” 1835) 

This sentence is perhaps the clearest and most honest expression of colonial intent. The goal was never 

to educate Indians to strengthen India; it was to remake Indians in the cultural likeness of the British 

so that they would serve the empire. The idea of cultivating an English-educated class functioned as a 

strategy of cultural outsourcing: colonial administration could rule more efficiently by recruiting 

Indians to enforce imperial ideology upon fellow Indians. This reflects Antonio Gramsci’s theory of 

cultural hegemony, in which dominance is maintained not through physical force but through the 

consent of the dominated. 

Macaulay further argues that teaching Indians through their own languages is pointless, 

because, in his words: 

“We are not scholars of Arabic or Sanskrit. But we have learned enough to judge.” 

(“Minutes,” 1835) 

This statement is both contradictory and revealing. Macaulay confesses ignorance yet grants 

himself the authority to judge. The ideology behind it is simple: the colonizer’s ignorance outweighs 

the colonized’s knowledge. By positioning himself as the final authority, Macaulay delegitimizes Indian 

scholars, texts, and epistemologies. His rhetorical strategy is to universalize British knowledge while 

provincializing Indian knowledge. 

Another crucial part of the Minutes is Macaulay’s argument regarding job creation. He claims 

that English education is necessary because Indians are “clamorous for employment.” English, 

therefore, becomes tied to economic opportunity and administrative mobility. The British 
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administration would employ only those who mastered English, leading to the birth of a new elite class. 

Macaulay writes: 

“We are training up a body of interpreters.” 

(“Minutes,” 1835) 

Thus, the creation of English-educated Indians was a deliberate political maneuver. The 

“interpreters” would become intermediaries who naturally internalized British values and reproduced 

them. English education produced subjects, not thinkers. The goal was not intellectual liberation but 

ideological alignment. 

The cultural assault becomes even more explicit when Macaulay labels Indian literature as 

insignificant and worthless. He reduces centuries of literary and philosophical achievements—from the 

Vedas and Upanishads to Kalidasa and Bhaskara—to mere superstition. Knowledge in Sanskrit and 

Arabic, according to Macaulay, lacked “useful learning.” He defines usefulness through a colonial 

capitalist lens: useful knowledge is that which serves the empire. Knowledge that produces 

introspection, metaphysics, or spirituality is dismissed. 

The introduction of English as the new intellectual standard effectively delegitimized Indian 

languages. Those who mastered English gained access to government jobs, power, and privilege, while 

those who remained rooted in indigenous education became socially and economically marginalized. 

Language became a filtering mechanism for social hierarchy. English was no longer a language; it 

became a class marker. 

Macaulay’s policies thus created a cultural divide: 

• English = modernity, progress, intelligence 

• Indian languages = backwardness, ignorance, cultural stagnation 

This linguistic hierarchy forced Indians to internalize shame about their own language and 

heritage. The British did not merely colonize the land; they colonized the Indian imagination. 

Moreover, Macaulay manipulates Enlightenment ideas to justify cultural domination. He 

invokes the rhetoric of democratization and progress, claiming that English will create enlightenment. 

Yet, he simultaneously argues against providing education to the masses, stating that education should 

be restricted to a “small class of interpreters.” His aim was never mass literacy; it was elite literacy in 

service of colonial administration. 

The contradiction reveals itself here: Macaulay advocates education, not as a right, but as a 

strategy of selective empowerment. The educated Indian would be a tool of governance, not a 

beneficiary of enlightenment. 

In modern postcolonial terms, Macaulay initiates what Ngũgĩ wa Thiong’o famously calls “the 

colonization of the mind.” By replacing native languages with English, he ensures that colonized 

subjects slowly begin to think, reason, and judge themselves using Western frameworks. Language 

becomes a weapon of cultural amputation. 

The real success of Macaulay’s Minutes was not in introducing English but in making Indians 

ashamed of their past. 

The most lasting effect of the Minutes was not educational reform but cultural alienation. 

4. Cultural and Linguistic Consequences of Macaulay’s Education Policy 

The immediate effect of Macaulay’s Minutes was the transformation of language into a tool of 

power. The introduction of English into Indian education in 1835 initiated a radical shift that extended 

far beyond curriculum change; it altered cultural self-perception, linguistic hierarchy, and social 
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structure. English became synonymous with privilege, progress, and modernity, while Indian 

languages — including Sanskrit, Persian, Arabic, and regional vernaculars — were systematically 

devalued. The shift was deliberate, calculated, and irreversible. 

After the Minutes were implemented, English quickly became the language of administration 

and the gateway to government employment. The colonial administration began to require English 

proficiency for entry into civil service posts, creating an immediate economic incentive to abandon 

indigenous languages. Those educated in English gained access to government jobs, legal professions, 

and commerce, while those educated in indigenous systems remained economically marginalized. This 

was not accidental; Macaulay himself declared that the British government must train Indians who 

could “assist in the administration of our affairs.” Lingual preference thus became a form of political 

and economic selection. 

The effect of this linguistic shift was the birth of a new social hierarchy. A small English-

educated elite emerged, who viewed themselves as intellectually superior to speakers of Indian 

languages. This elite did not merely learn English; they internalized English cultural values. Their 

worldview began to align with the colonizer’s worldview, and in the process, they distanced 

themselves from their own cultural roots. The English-speaking Indian became both culturally 

uprooted and aspirationally Western. This class formation was the precise goal of Macaulay’s Minutes, 

for he wrote that the purpose was to create individuals who would be “English in taste, in opinions, in 

morals, and in intellect.” Thus, English education created a cultural schism: a divide not only between 

English and native language speakers, but between those who were considered knowledgeable and 

those who were relegated to intellectual invisibility. 

The displacement of Indian languages also led to the diminishing of indigenous knowledge 

traditions. Traditional learning in India was deeply interwoven with language: the philosophical depth 

of Sanskrit texts, the poetic richness of Persian literature, and the scientific advances preserved in 

Arabic manuscripts could not be fully translated into English without dilution. When the British cut 

funding to Sanskrit and Persian institutions, vast bodies of scientific, philosophical, and literary works 

lost institutional legitimacy. Knowledge that did not exist in English ceased to exist at all in the colonial 

imagination. Indigenous epistemology was relegated to museum status — something to be admired as 

history but not applied to the present. 

The linguistic colonization of India was therefore not neutral or pedagogical; it was ideological 

and epistemic. When Macaulay rejected Indian literature as inferior, he simultaneously rejected the 

identity of a civilization. In one stroke, Indian intellectual history — from Panini to Patanjali, from 

Aryabhata to Sushruta — was dismissed. English became the language of truth, modernity, and reason; 

Indian languages were pushed into the private sphere and labeled emotional, irrational, and 

unscientific. Colonial discourse rationalized that India needed English not because English was 

inherently superior, but because it served the colonial mission. 

The most damaging consequence of Macaulay’s educational policy was linguistic self-

alienation. Indians began to judge themselves through a Western gaze. A collective inferiority complex 

took root — people began to regard their own language as inadequate for intellectual expression. 

English became a cultural aspiration; Indian languages became associated with backwardness. This 

psychological restructuring is captured powerfully by modern postcolonial theorists such as Ngũgĩ wa 

Thiong’o, who argues that the loss of language is the loss of identity. When a people’s language is 

displaced, they lose the ability to name their world. They lose self-recognition. Under Macaulay’s 

influence, India began to think of itself not as a civilization with ancient knowledge, but as a society 

awaiting enlightenment from the West. 

The outcome of this transformation was the phenomenon Gayatri Chakravorty Spivak later 

calls epistemic violence — the silencing of indigenous knowledge systems. The violence was not 
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physical; it was intellectual and psychological. By making English the language of education and 

aspiration, the British effectively ensured that Indian languages would lose prestige, value, and utility 

in public life. Speaking one’s own language became a sign of cultural deficiency. The Indian child who 

entered an English-medium school slowly began to see his own culture through the eyes of the 

colonizer. Shame toward one’s mother tongue, admiration for English norms, and aspiration toward 

Western identity were indoctrinated under the guise of modern education. 

The long-term implications extended into cultural identity. English became the language of 

progress, rationality, and science; Indian languages were relegated to the domain of emotion, folklore, 

and superstition. Macaulay not only altered linguistic policy; he altered the hierarchy of knowledge. 

Knowledge expressed in English was seen as objective, rational, and universal. Knowledge expressed 

in Indian languages was dismissed as emotional, mythical, or outdated. Thus, the linguistic structure 

created by Macaulay became a structure of truth itself. Language became inseparable from power. 

The consequences persist in postcolonial India. Even today, English remains a gatekeeper of 

employment, mobility, and social capital. English-medium schools are not merely educational 

institutions; they are social aspirational symbols. Parents equate English with success and Indian 

languages with stagnation. Universities continue to privilege English-language research; intellectual 

legitimacy is accorded only to what is articulated in this borrowed language. The dominance of English 

continues to reproduce inequality in contemporary India, demonstrating that Macaulay’s vision did 

not end with colonial departure — it has been internalized into national consciousness. 

Thus, the Minutes did not merely introduce English; they produced a permanent shift in the 

Indian psyche. They transformed language into hierarchy, education into a system of elitism, and 

cultural identity into an arena of internal conflict. Macaulay’s legacy is not only the dominance of 

English, but the diminished confidence in India’s own intellectual past. 

5. Postcolonial Theoretical Perspectives (Said, Ngũgĩ, Spivak, Gramsci) 

The long-term intellectual effects of Macaulay’s Minutes on English Education can only be fully 

understood through the lens of postcolonial theory. The Minutes were not simply a governmental 

policy; they were an ideological intervention into the cultural and epistemological life of India. 

Postcolonial theorists such as Edward Said, Ngũgĩ wa Thiong’o, Antonio Gramsci, and Gayatri Spivak 

have articulated frameworks that allow us to critique the cultural violence inherent in Macaulay’s 

proposals. Although these theorists emerged more than a century after Macaulay, their concepts 

explain precisely how language, culture, and education functioned as tools of domination. 

Edward Said’s critique of Orientalism provides foundational insight into the ideological 

mechanisms underlying Macaulay’s assertions. In his seminal work Orientalism (1978), Said argues that 

European representations of the East are constructed not to understand the Orient, but to control it. 

Said writes that the colonizer “speaks for and represents the other,” denying the colonized the right to 

narrate their own identity. Macaulay’s Minutes embody this dynamic. He openly states that he has no 

knowledge of Sanskrit or Arabic and has “never found one among [Orientalists] who could deny that 

a single shelf of a good European library was worth the whole native literature of India and Arabia.” 

Even without understanding the languages or traditions he evaluates, he assumes the authority to 

judge and condemn. Said’s theory clarifies that such a declaration is not accidental ignorance—it is a 

deliberate discursive strategy. By denying the intellectual and literary worth of Indian texts, Macaulay 

constructs India as a region incapable of producing knowledge, thereby legitimizing colonial 

intervention. 

If Said exposes how the colonizer constructs knowledge, Antonio Gramsci helps explain how 

the colonizer sustains dominance through the consent of the colonized. Gramsci’s concept of cultural 

hegemony asserts that power operates most effectively not through force, but through internalized 
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acceptance. When Macaulay argues that English education will produce individuals “English in taste, 

in opinions, in morals and in intellect,” he is envisioning the birth of an Indian elite that internalizes 

colonial values. The British need not rule India through violence if they can reshape Indian 

consciousness from within. Education becomes the mechanism through which colonial power achieves 

permanence. Once Indians begin to believe that Western literature is superior and their own traditions 

inferior, domination becomes self-sustaining. The English-speaking Indian becomes the agent of 

colonial ideology, enforcing the very hierarchy that subordinates him. 

Gayatri Chakravorty Spivak extends this critique by introducing the concept of epistemic 

violence, which refers to the obliteration of indigenous ways of knowing. In her essay “Can the 

Subaltern Speak?” (1988), Spivak argues that colonialism not only silences the colonized socially and 

politically, but erases their capacity to produce knowledge. Macaulay’s Minutes perform exactly this 

erasure. By dismissing Sanskrit and Arabic learning, Macaulay invalidates entire epistemological 

traditions. His decision to replace indigenous education with English is not neutral— it is an act of 

intellectual dispossession. When English becomes the sole language of government, science, and 

literature, Indian languages are effectively rendered voiceless. Spivak contends that once the colonized 

are denied the authority to articulate themselves, they cease to exist as subjects. Macaulay does not 

silence individual voices; he silences a civilization. 

While Said, Gramsci, and Spivak analyze structural power, Ngũgĩ wa Thiong’o addresses 

language specifically as a vehicle of colonization. In Decolonising the Mind (1986), Ngũgĩ asserts that 

language is not merely a medium of communication, but a carrier of culture, memory, and identity. To 

dominate a people’s language is to dominate their conceptual world. Ngũgĩ writes, “The bullet was the 

means of physical subjugation. Language was the means of the spiritual subjugation.” This insight is 

directly applicable to Macaulay’s policy. When Macaulay insists that “we must teach some foreign 

language,” he frames language not as knowledge but as governance. English becomes the language of 

power, while Indian languages are pushed into the domestic or devotional sphere. Ngũgĩ explains that 

when children are taught to express ideas only in the colonizer’s language, they begin to dream, 

imagine, and think in the terms of that language. Macaulay’s goal was not merely to alter 

communication; it was to reprogram thought. 

These four theorists collectively illuminate the ideological structure behind the Minutes. Said 

shows how India is discursively constructed as inferior; Gramsci explains how cultural domination is 

sustained; Spivak identifies the erasure of indigenous knowledge; and Ngũgĩ reveals how language 

itself becomes a weapon of colonization. Together, they demonstrate that Macaulay’s policy was not 

educational reform—it was cultural conquest. 

Furthermore, the Minutes anticipated the emergence of what Spivak terms the native informant 

— members of the colonized community who adopt colonial ideology and disseminate it among their 

own people. By creating an English-educated elite, Macaulay ensured that colonial power could be 

exercised without colonial presence. The colonized would police themselves. Macaulay did not need to 

persuade millions; he needed to persuade a few thousand who would translate colonial ideology into 

Indian contexts. 

The result was a new psychological hierarchy: speaking English became synonymous with 

intelligence, modernity, and progress. Indian languages became associated with backwardness. 

Education in India ceased to be rooted in Indian intellectual history and became an instrument for 

cultural migration. The educated Indian began to aspire not to lead his own society, but to emulate 

Europe. As Ngũgĩ warns, “the death of a language is the death of a culture,” and Macaulay’s Minutes 

set in motion a cultural death that India still struggles to reverse. 
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From a postcolonial perspective, Macaulay’s policy represents a turning point in the 

colonization of the Indian mind. English did not simply enter the classroom—it entered consciousness. 

The colonized became complicit in their own domination, not through force, but through education. 

6. Contemporary Relevance of Macaulay’s Minutes in Modern India 

The enduring relevance of Macaulay’s Minutes on English Education is visible in contemporary 

India’s relationship with language, education, and social mobility. Although the Minutes were written 

in 1835, their ideological framework has been internalized so deeply that English continues to function 

as a marker of privilege and power nearly two centuries later. Macaulay’s design to create an English-

speaking class who would serve as intermediaries between the rulers and the ruled did not disappear 

with the end of British colonial rule; instead, it became embedded in independent India’s educational 

ideology and socioeconomic structure. English is no longer just a language; it functions as cultural 

capital. 

In postcolonial India, English remains the language of opportunity. Access to English-medium 

schooling correlates with employment prospects, class mobility, and access to global resources. The 

dominance of English in corporate sectors, higher education, law, technology, and national-level 

competitive exams perpetuates a hierarchy that privileges those who have received an English 

education from childhood. The paradox lies in the fact that English is not the mother tongue of the 

majority of the population, yet it dominates intellectual and administrative spaces. This situation 

directly reflects Macaulay’s intention to elevate English as the only “useful” language, thereby ensuring 

that Indian languages would be associated with emotional expression and cultural backwardness 

rather than scientific or intellectual authority. 

The cultural consequences of this hierarchy are profound. Even today, fluency in English is 

equated with intelligence and sophistication, whereas native languages are associated with lack of 

education or lower socioeconomic status. Parents across socioeconomic backgrounds aspire to enroll 

their children in English-medium schools because they believe, consciously or subconsciously, that 

education in regional languages limits their children’s access to the future. This belief is not organic—

it is the legacy of Macaulay’s ideology. The Minutes constructed English as the exclusive language of 

reason and progress. That construction still shapes psychological perceptions of language in modern 

India. 

University structures reinforce the same hierarchy. Higher education in India, particularly in 

disciplines such as science, international relations, economics, and law, privileges English-language 

research. Research papers, academic journals, and conferences overwhelmingly require English 

submissions, rendering Indian languages intellectually invisible. Scholars who write in regional 

languages are often marginalized, and regional-language research struggles to gain recognition outside 

state-level academies. Macaulay’s legacy persists because English remains the language through which 

legitimacy is granted. The irony is that even institutions that aim to criticize colonialism do so in 

English. This reenactment of linguistic dependency demonstrates how deeply internalized the colonial 

hierarchy has become. 

Governmental policies reflect similar contradictions. Although the National Education Policy 

(NEP) 2020 emphasizes the value of mother-tongue instruction in early education, the general societal 

consensus still positions English as a necessity for securing upward mobility. Politicians campaign in 

regional languages but send their children to elite English-medium schools. State governments 

announce measures to strengthen local languages, while simultaneously establishing English-medium 

residential schools to appease aspirational voters. No policy has successfully dismantled the structural 

power that English holds. Indian society continues to function on a Macaulay-led linguistic divide: 

English-speaking India versus regional-language India. 
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The corporate sector reinforces the same divide. Professional hiring practices privilege English 

fluency over domain knowledge. A candidate fluent in English is perceived as more competent even 

when their technical skills are not superior. This contradiction proves the effectiveness of Macaulay’s 

strategy: language produces hierarchy more effectively than law. The determining factor in economic 

progression becomes not what one knows, but what language one knows. The situation is further 

complicated by globalization. The world economy reinforces English as the lingua franca of 

international business, deepening the linguistic dependency Macaulay envisioned. 

Even socially, English functions as a gatekeeping mechanism. The ability to speak English 

fluently grants entry into elite cultural spaces, from urban business circles to academic conferences. The 

English speaker, consciously or unconsciously, gains symbolic power over the non-English speaker. 

Macaulay’s “class of persons Indian in blood and colour, but English in taste” survives in modern India 

as a cultural category: the urban, English-speaking professional whose worldview, aesthetics, and 

social aspirations align with Western cultural norms. The phenomenon that Macaulay envisioned—a 

class that looks Indian but mentally belongs elsewhere—remains astonishingly recognizable. 

The cultural alienation that Macaulay initiated becomes visible in how Indians evaluate 

themselves. Indian languages are often used for expression of intimate emotions, religion, and family, 

but English is used for intellectual discourse. This split consciousness fragments identity. The Indian 

child learns in English, dreams in English, thinks in English, but speaks to parents in a regional 

language. Language becomes divided along emotional and intellectual lines. Macaulay thus succeeded 

not merely in introducing English, but in creating a psychologically bilingual nation, where one 

language is used for thinking, mapping ambition, and pursuing success, while the other is confined to 

feeling and memory. 

The final proof of Macaulay’s legacy is the stigma attached to the lack of English. A person who 

speaks broken English or speaks only a regional language is often mocked, socially excluded, or 

dismissed as uneducated, regardless of intellectual capability. This linguistic shame is the most 

damaging residue of the Minutes. Macaulay’s policy reshaped not just systems of education, but 

systems of self-worth. India remains free politically, yet continues to internalize linguistic inferiority—

a condition Ngũgĩ wa Thiong’o identifies as “the colonization of the mind.” The English language still 

functions as a measure of cultural value, allowing a colonial construct to govern India from within. 

Thus, Macaulay’s Minutes continue to shape modern India in deeply embedded ways. English 

is no longer imposed by the colonizer; it is protected by the colonized. The language that once enforced 

subordination is now voluntarily upheld as the language of aspiration. 

7. Conclusion 

Macaulay’s Minutes on English Education must be understood not merely as an administrative 

policy, but as a foundational text of cultural colonization. By institutionalizing English as the medium 

of education and devaluing Indian languages and intellectual traditions, Macaulay engineered a 

durable structure of psychological domination. His statement advocating the creation of a class “Indian 

in blood and colour, but English in taste, in opinions, in morals, and in intellect” reveals that the agenda 

behind English education was not empowerment but transformation—reshaping Indian consciousness 

according to British ideological templates. Through language, Macaulay forced a rupture between 

Indians and their cultural heritage, creating a hierarchy in which English became synonymous with 

intelligence, modernity, and social prestige. The consequences of this policy continue to shape India’s 

educational and social environment: English remains the language of opportunity, while Indian 

languages occupy a subordinate intellectual position. Postcolonial theorists such as Said, Gramsci, 

Ngũgĩ, and Spivak expose how this linguistic hierarchy functions as cultural hegemony and epistemic 

violence. In effect, Macaulay’s Minutes performed a colonization of the mind—reorienting the Indian 

subject toward a Western worldview, and making the colonized complicit in their own subjugation. 
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Nearly two centuries later, the legacy of Macaulay persists in India’s education system, in the privilege 

attached to English fluency, and in the persistent belief that Western knowledge is inherently superior. 

While political decolonization occurred in 1947, linguistic and intellectual decolonization remains 

incomplete. The task before contemporary India is not to reject English, but to dismantle the 

psychological hierarchies Macaulay embedded into educational systems and to restore dignity and 

intellectual legitimacy to Indian languages and knowledge traditions. 
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